Section 5

IMPLEMENTING THE
SHARING OUR STORY
CURRICULUM

‘(Religious instruction) should have its own syllabus, approved by those in
authority; it should seek appropriate interdisciplinary links with other course material
so that there is a coordination between human learning and religious awareness.’

The Religious Dimension of Education in a Catholic School, n. 70
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5.1 Implementing the Curriculum
The publication of any new curriculum calls on the good will of all those involved,
especially the teachers. It is a challenge to review existing practice, to identify and build on
strengths, to engage in some reorganisation and, sometimes, to modify teaching practices.
The successful implementation of Sharing Our Story, as with any new syllabus or
curriculum initiative, depends on discernment, sensitivity to individual needs,
collaboration, planning and an openness to challenge and change.
The leadership of this
change process in every
school rests with the
principal, the school
executive and, particularly,
the Religious Education Coordinator. Resource
material to support the
executive and the REC in
this role of leading
educational change has
been developed and
published in the
Implementation Support
Document.
Pastors have a vital contribution to make in ensuring that the content of the Diocesan
Religious Education curriculum is appropriately included in the Religious Education
program. They could support the implementation by participating with staff in developing
the program, discussing implementation with principal, REC and staff, and advising
teachers with regards to doctrinal and moral questions.
Curriculum documents provide directions and support to school executives and staff in
generating systematic and comprehensive school policies and programs.
Support may be obtained from CEO Religious Education Officers who are available to work
with individuals and groups on the implementation of the curriculum and appropriate local
adaptation of the syllabus.
Each school is expected to develop its own overall Religious Education policy, curriculum
map or general program within the framework provided by Sharing Our Story. This
translates the syllabus into the context of the school, responding to local needs and
conditions.
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It provides the scope and sequence of the school’s instructional program. Individual
teachers make adaptations in collaboration with the Religious Education Co-ordinator and
colleagues.

Figure 5.1
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The interrelatedness of the different elements of implementation is represented in Figure
5.1. The syllabus is supported by each school’s policy/program which translates it into the
local context. The syllabus also generates unit outlines which assist teachers to implement
its provisions. The school policy/program and the unit outlines influence classroom
practice. All three are subject to ongoing critical reflection. This evaluation should lead to
the improvement of practice, policy and the units themselves.
Methods and formats of planning and recording teaching and learning activities differ
markedly between primary and secondary schools. Determining how such records are
maintained to meet NSW Board of Studies and Parramatta Diocesan requirements is a local
responsibility.
The implementation, therefore, is dynamic as it seeks continual improvement while
reflecting a fidelity to both the needs of students and the integrity of content.

The Implementation Support Document has been designed
to assist the implementation process. It focuses on three
phases of the process: Introduction, Early Implementation
and Continuation. It is based on the conviction that
educational change is most likely to be effective when
staff members accept the challenge as a learning
community, valuing each other, respecting different ideas,
sharing strategies and resources as they move together
through a cycle of planning, teaching, assessing and
evaluating.

The school-based professional development program,
Exploring Sharing Our Story is the second in a series
(under the title Preparing the Ground) to support the
school executive and REC in the provision of
professional development that is essential in ensuring
effective curriculum development.
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5.2 The Sharing Our Story
Syllabus and Unit Outlines
The Syllabus
The mandated syllabus is structured around seven (eight in secondary) organising strands.
These run through the six stages of schooling. A central outcome and a limited number of
key concepts are identified for each strand at every stage. The syllabus is provided in Stage
Teacher Support folders and on the Catholic Education Office website.
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Unit Outlines
The unit outlines developed to accompany the syllabus are provided as resources. Each one
describes the unit focus, links unit outcomes to stage outcome/s and key concepts,
identifies cross-curriculum links, includes references to Scripture and the Catechism of the
Catholic Church, and provides theological and educational background as well as a range
of teaching, learning and assessment strategies and resources.
It is assumed that teachers will adapt and develop unit outlines as a result of their own
professional experience in using them. In responding to local needs, local religious
celebrations, special
events and the occasional
‘teachable moments’,
teachers may also develop
their own units, faithful to
the spirit and intentions of
the syllabus. Such
professional initiative is
strongly encouraged.
Unit outlines are
published on the CEO
website and updated
regularly. The text itself
can be downloaded and
edited at school level.

Sample Pathways
The Unit Outlines that are provided include Sample Pathways. A Pathway outlines one
possible way of teaching a particular unit. It is offered as an example of good practice and
as support, particularly for beginning teachers and teachers who are teaching the unit for
the first time. Over time additional Pathways will be posted on the CEO website. It is
anticipated that teachers will adapt these Pathways reflecting their own teaching style and
responding to the needs, interests and abilities of students.

‘I planted, Apollos watered, but God gave the growth.’
1 Corinthians 3:6
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Unit Outline: Cover Page
Photography and artwork
provided by schools of the Diocese.

Unit Coding
The first
this unit
Stage 1:
Stage 2:
Stage 3:
Stage 4:
Stage 5:
Stage 6:

number designates the stage for which
has been developed. There are six stages from K to 12.
Years K-2
Years 3,4
Years 5,6
Years 7,8
Years 9,10
Preliminary Year (Year 11)
and HSC Year (Year 12)

Unit Title

The second number or first letter/s (eg P or HSC)
designates the Year for which this Unit is
recommended. Schools may develop the unit for
implementation in other Years within the Stage.
The last letter in the code is C or E. It designates
the unit as either a Core unit or as an Enrichment
unit. Enrichment units may be studied as
independent units or aspects of their content
incorporated within Core units.
The last number in the code designates the
sequence recommended for teaching within a
particular Year. The proposed sequencing of
Secondary Core units, is responsive to the
celebration of the Church’s liturgical year.
4

7

C

1

Stage 4 Year 7 Core unit First unit studied

The Writing Process
A first draft of the Unit Outline was written by Religious Education teachers in response to a draft
Unit Description. This was then edited by members of the CEO Religious Education Team. After
theological review, the units were published in draft form for further consultation and trial.
Unit Outlines will continue to be developed in response to evaluation in the implementation phase.
Changes will be incorporated in the Unit Outlines available on the CEO website.
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Unit Outline: Unit Description
Stage Outcomes

Unit Focus

The stage outcome/s form this unit’s major content
strand/s. For example, the Sacraments content
strand has been identified as the major content
strand for this unit. The Stage 4 Sacraments
outcome has been included to assist the teacher to
relate stage and unit outcomes.

This describes the essential content
and processes of the unit.

Unit Outcomes
●
●

●

are limited in number
have been developed within a shared Christian
praxis framework. For example, in this unit,
outcomes 1 and 2 relate to movements 1 and 2
of shared Christian Praxis; outcomes 3, 4 to
movement 3; and outcome 5 to movements 4
and 5. In other units, a number of movements
may be incorporated in a single outcome.
commence with italicised descriptors that
identify what students should be able to know,
do and value as a result of effective teaching
and learning. Teachers will
further develop outcomes in the
planning and teaching process.

Key Concepts
Relevant key concepts from unit’s
major content strand/s
●
Relevant key concepts from unit’s
minor content strand/s
These concepts are listed under content
strands and stages in the syllabus.
●

Catechism of the Catholic Church
References are made to relevant sections
from the Catechism. It is recommended that
teachers consult the Catechism as part of
their preparation for teaching the unit.

Scripture
The passages identified are proposed for study and prayer. Passages have been selected to ensure
an appropriate range and sequencing of Scripture study K-12. Wherever possible headings have
been taken from the New Revised Standard Version (NRSV) of the Bible.
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Unit Outline: Context and Links
This question should inspire the
process of school and teacher
development and adaptation of
units.

Syllabus Context
This section identifies relevant past and
future learning in a stage-based spiral
curriculum.
Related
Units from
the previous
Stage

Related
Units
from this
Stage

Related
Units from
the next
Stage

Student Context
This section, drawing on the wisdom of
experienced practitioners and research, identifies
relevant student characteristics and life
experience. Questions are included to inspire a
planning process faithful to the experience, needs
and background of students

Developing the partnership
Activities in this section promote family-based
catechesis, and support the participation of family
members, clergy, parish and community members
in classroom Religious Education.

Curriculum Links
This section identifies relevant content and processes in other curriculum areas and courses to
assist in the process of integrating faith and life, religion and culture. It should serve as a
curriculum planning resource for both Religious Education teachers and teachers of other subjects.
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Unit Outline: Theological and
Educational Background
This section is divided into the major content areas/outcomes of the unit. Each subsection
seeks to explore in practical ways the intersection between theology, educational theory
and classroom practice.
●

Each subsection begins with
a theological summary,
often referenced to Scripture
and/or Church documents.

●

This summary is followed
by educational insights
which should inform the
teaching of this unit.
Student focus and teacher
reflection questions assist
the teacher to link the
specific content to student
experience and the
contemporary world.

●

Each subsection may also
include statements and
examples which further
clarify the specific
outcomes/content of the
unit.

●

References to teacher
background texts, in
addition to the Catechism of
the Catholic Church, may
also be included.

PRIMARY
●

An ‘In Brief for Students’ concludes this section of the Unit Outline with key Tradition
statements expressed in language suitable for students at this stage.
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Unit Outline: Teaching, Learning
and Assessment Strategies
Building on the original Sharing Our Story, the two-fold structure of this page
differentiates teaching, learning and assessment strategies which incorporate analytic and
intuitive thinking processes. The four-fold structure of this page identifies four ways of
knowing, representing distinct styles of learning and thinking processes, based on Ned
Herrmann’s quadrant model of brain processing and the Integral Learning Theory of Julia
Atkin.

Outcomes
Each strategy is referenced to unit
outcomes by use of (O...) supporting an
outcomes-based approach to Religious
Education. Outcomes may be expressed
in an abbreviated form.

Focusing activities, themes and
symbols
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Unit Outline:

Teaching, Learning and
Assessment Strategies

Activities in Quadrant A promote
logical, analytical, quantitative,
fact-based thinking processes.

Activities in Quadrants A and
D, in the top half of both pages,
assist students in learning how
to use facts and insight,
numbers and metaphors,
rational and intuitive problemsolving related to specific
situations.

Activities in Quadrants A and
B, on this page, promote
analytical or ‘left brain’
thinking, learning how to use
numbers, how to gather,
organise and analyse facts,
how to acquire self discipline.
This learning can be enhanced
through debate, developing
memory and concentration skills,
number processing competence.

Activities in Quadrant B
promote planned, organised,
detailed, sequential thinking
processes.
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Activities in Quadrants B and C,
in the bottom half of both
pages, assist students in
learning how to trust their gut
reaction, become more aware of
their body, and use their senses
more purposefully.
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This learning is assisted by practising
personal decision-making that
involves consideration of facts and
insightful perceptions of the issue.

Activities in Quadrant D
promote holistic, intuitive,
synthesising and integrating
thinking processes.

Activities in Quadrants D and
C, on this page, promote
intuitive or ‘right brain’
thinking, learning how to
sense, feel, visualise, play and
trust one’s own instincts.
This learning is assisted by
learning how to use creative
materials, to draw, to sculpt, to
model problems, to experience
imagery, to role play, to engage in
story-telling

This learning is assisted by
developing students’ confidence in
their body reactions, emotional
responses, sense of form and
structure and instincts.

Activities in Quadrant C promote
emotional, interpersonal,
feeling-based, kinesthetic
thinking processes.
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Unit Outline: Assessment Strategies

Self Assessment
Some suggested formal and informal
strategies that involve students in reflecting
on and taking some responsibility for their
own learning.

Peer Assessment
Some suggested formal and informal
strategies that promote cooperation in and
shared reflection on learning.

Teacher Assessment
Some suggested formal and informal strategies that
focus on the growth of individuals and groups of
students towards greater understanding,
appreciation and competence and that increase the
effectiveness of both teaching and learning.
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Unit Outline: Resources

Community resources
These include parents and other family members, parish priest and community,
community organisations and agencies, representatives of other religions, churches
and other sacred places, museums and art galleries, commercial educational
groups, visiting speakers.

Audio-visual / video resources
Recommended slide packs, slide/sound kits and videos related to the unit content
and theme. Most are available for hire or purchase from CEO Sydney, Leichhardt.

Teacher resources
These include reference texts and educational
texts which provide teaching and learning
strategies and resources.

Student resources
These are generally commercial student texts
bearing an Imprimatur.

Literature
Recommended literature for primary students
with themes directly related to the unit content
and themes.

Music
Recommended secular and religious songs and
hymns for use with primary students with themes
directly related to the unit content and themes.

World Wide Web / Internet
Recommended Internet sites containing
information relevant to the unit content or
themes. These are regularly updated on the CEO
website.
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Unit Outline: Sample Pathway
General
The Sample Pathway models one way in which the Unit Outline could be implemented. Teachers
wishing to trial this Sample Pathway will need to review, adapt and/or develop its strategies and
their sequence for use with different classes. With the implementation of the curriculum, further
Sample Pathways modelling effective teaching and learning within an outcomes-based and shared
Christian praxis framework will be posted on the CEO website.

Context
This contains a brief description of the class for which this
Sample Pathway was developed. If the unit has not been
trialled the ‘Context’ section will be blank and no evaluation
comments will be included in the Notes section or in the
Evaluation section at the end of the Sample Pathway.

Primary
Primary Sample Pathways model up to
three different class programming formats.

Coding
Movements of shared Christian praxis
●
N
Naming
●
RF
Reflecting
●
CSV Christian Story and Vision
●
I
Integrating (faith and life)
●
R
Responding
●
A
Assessment
●
O
Outcome

Notes column
This column identifies the movements of shared Christian praxis;
self, peer and teacher assessment; planning notes; teacher evaluations
and suggestions for alternative teaching and learning strategies.

Evaluation
This includes an evaluation of student learning and of the effectiveness of teaching, learning and
assessment strategies and resources with recommendations for the future development of the unit.
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5.3 Important Considerations
Importance of adequate and appropriate resources.
Implementation of a quality Religious Education program calls for the careful selection of
resources to ensure that they are in accordance with the spirit of the curriculum and
appropriate to the various groups of students who will use them.
●

In this context, many schools have policies and established practices guiding,
amongst other matters, the use of videos and television programs, especially those
which do not have a ‘general viewing’ classification.

●

In recommending websites, teachers are advised to evaluate the suitability of the
content and links contained on the site. It may be better to recommend specific
pages rather than entire websites. Coded viewing information and classifications
can be found on music CDs and websites. The address and contents of
recommended sites should be regularly reviewed.

●

It would be particularly appropriate to consult parents in the process of selecting
certain resources, especially in the area of education about human sexuality and
relationships.

●

When teachers or RECs are unsure of the suitability of any resource they should
consult others in the school community: the REC (for teachers), principal, parish
priest, CEO RE Education Officers, other colleagues or parents.

●

All schools are encouraged to develop policies and to establish practices which
guide the selection, purchase, distribution, storage, maintenance and use of a full
range of resources.

Significance of Imprimatur
●

Resources such as texts and audio-visuals used in the religious education of students
in matters of faith and morals must, in accord with Church law, bear an Imprimatur.
An Imprimatur is usually granted by the bishop of the diocese where the resource is
authored or published. In granting an Imprimatur a bishop seeks the advice of a
censor, appointed by him. The censor who grants the Nihil Obstat judges that the
resource contains no errors in matters of faith or morals. This process is an exercise of
the teaching office of the bishop and serves to support teachers in their ministry.

●

The Board of Studies course, Studies of Religion, includes the study of religion and
society and other world religions in addition to the study of Christianity and
Catholicism. Resources supporting education about other world religions do not require
a Nihil Obstat or Imprimatur, however RECs should seek the advice of CEO Religious
Education Officers when making significant purchases of resources for these courses.
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Sensitive material
●

Religious Education teachers are often called upon to respond to questions or teach
about what they or others would regard as sensitive issues of faith or morals.

●

Teachers are encouraged to prepare themselves thoroughly when teaching Religious
Education. A knowledge of the Church’s teaching brings a confidence in responding to
such issues. Students have a right to be informed of the Church’s teachings, their
inspiration and application.

●

Students may discuss and consider various views on a social or moral issue. However,
teachers are to present the Church’s teachings on faith and morals in a confident and
truthful way, so that the Church’s teachings in faith and morals will inspire its own
response from students. Therefore, Catholic teaching is never to be presented as just
one view amongst others. Teachers should encourage a rigorous study and discussion
of Church teaching.

●

Teachers should be sensitive to cultural, racial, religious and gender bias in any
resources. Resources and materials distributed by community agencies should be
previewed so that unsuitable materials are not used.

●

Teachers should ensure that students extend to visiting speakers from other Christian
churches and other world religious traditions, courtesies of language and behaviour
that promote Christian unity and harmonious relationships. These same courtesies
should be evident in visiting religious sites.

●

Resources do exist to support teaching about contemporary and sensitive issues. These
include CEO and Board of Studies curriculum support documents. (cf. Studies of
Religion Support Document; Contemporary Issues produced by Canberra and Goulburn;
Diocesan policy on HIV/AIDS education).

Protocols of curriculum development
●

When adapting school policies or programs to meet specific needs of students or
changing circumstances, teachers should consult and collaborate with colleagues and
their Religious Education Co-ordinator.

●

When considering significant changes to or adaptation of the Diocesan Religious
Education curriculum, Religious Education Co-ordinators should seek the advice of
CEO Education Officers and the consent of the Director, Religious Education and
Educational Services. Where schools are considering significant changes to approved
courses, permission must be sought from the Board of Studies.
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Protocols for visiting priests and resource teams and groups
●

No individual or group should be invited to participate in the education of students
without a conscientious attempt to establish their credentials. References should be
sought from trusted referees. Outlines of the planned seminar, workshop or retreat
should be pre-viewed.

●

Schools should seek to avoid retreat sites where there is a compulsory address by
Christians who present inappropriate or conflicting views of salvation and the Christian
life.

●

Normally the consent of the parish priest or co-ordinating priest would be sought
before inviting another priest into the school. This basic courtesy avoids potentially
embarrassing situations for clergy and teachers. In most circumstances it will enable
the local priest to welcome and extend hospitality to guests.
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